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Training young people to advocate for their
sexual and reproductive health and rights
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Introduction

Some changes just happen; the ground
becomes wet because it is raining. But most
changes come from someone; the idea to
build a shelter to keep dry in the rain, then

the work to build it. This training is about
enabling young people to create change, to
use their ideas and their voices effectively to
influence others and to make things happen

dancedlife believes that advocacy is crucial if
we are to achieve long term changes which
benefit large numbers of young people and
the wider community . The drive for those
changes should come from young people

th emselves. They know best the issues they
face and the changes that are needed. With

supp ort from relevant organisations young
people are the best representatives of young
peopl eds i ssues.

danced4life strongly believes in meaningful
youth participation: we see young people not
only as a target group to benefit from
programmes but also as actors and leaders.
Young people should be actively and
meaningfully involved in everything - the
design, decision making, implementation,
and monitoring and evaluation of policies,
strategies and programmes that affect their
lives.

We work in youth -adult partnerships, where
young people and adults work together as
equals towards jointly identified aim s. Both
are valued and respected for their

contributions. This workshop follows our

values around meaningful youth

participation, youth leadership and setting

up youth -adult partnerships




What is the purpose of this How did we develop this manual?

training manual? We tested the training ideas in this manual
This manual is written to enable (advocacy) in 2014, when we ran one workshop in each
staff and facilitators of dance4life National of the three dancedlife regions of Africa, Asia
Concept Owners (NCOs) to train young and Latin America. We  then used what we
people in national lobby and advocacy. learned to create this manual

Itis atool you can use to

@ Strengthen the knowledge and capacity
of young people through learning about
advocacy.

@ Help young activists to figure out what
they most want to change with regard to
their sexual and reproductive health and
rights (SRHR).

@  Give them meaningful involvement in
refining, finalising  and implementing your
(NCO) advocacy plans.

dance ‘. life
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Who should facilitate the Who to invite
workshop? We suggesta maximum of 20 participants ,
Youdl |l need twwesdtrangly | i t at o rWhoshould:

advise that at least one of them is
experienced at facilitation. Also, at least one

of them needs to be a staff member who has

€ Be under 26.
) Have already shown their commitmen tto

responsibi lity f or your organi sat i on o@adinterestindancedlife.

advocacy. Being involved as a facilitator

helps these staff members to understand the
young peopleds thinki

leads to their outputs, rather than receiving
their plan s out of context after the

wor kshop. It also means

someone present who has the knowledge to
give guidance, when needed, and authority
to make decisions about the advocacy plans
that emerge.

@ Have time to be involved in advocacy,
comm unity work and youth leadership.

a n d@ Bg able fp cynginicate in arshared

language (which may not be their first
language).

that therebs

We also recommend that you seek gender
balance among the participants, and that
you involve people from different parts of
your country.

We advise you to invite the director of your
NCO or the head of advo  cacy to open the
training and to attend the session on Day 4
when the participants present their advocacy
plans.



Creating a
positive learning

Lead by example, with a positive
approach, willingnessto| isten, and
respectful behavior.

@) Give the sessions structure by following
the training plan, explaini ng what to do,

ConteXt and keeping time.

&) Support groups to stick to the task th ey

o ) are doin g, rather than go off the topic.

Remember how boring it can be, being 493 Be open to unexpected but important
taught? How the teacheros Voliygecsd&a befidkible in adapting
and your mind wanders? Feel ing frustrated the pla n, explaining changes as needed.
therebébs no chance to s peak?ﬂ Q\/fanaéeeh pjaoBIQinteract,if
worried that youodll get SOmetngciesgagy,s‘gg(/érf?oﬂe%gs?he
This training should be NOTHING like that! It opportunity to add their voice, and no

will be fun and creative and involve
everyone, without fear and anxiety.
Your role is not to be the teacher or  the
expert! Instead you are a facilitator:
someone who eases a process of learning
and discovery. The methods in the training
sessions help this to happen; they enable
participants to figure out things for
themselves, rather than being told. Your task
is t o create a positive context for their
learning in the following ways

one dominates.

Respond to any problems that arise,
perhaps by asking the group what to do.
Provide everyone with a chance to give
feedback about the trai  ning and to
improve the process.

Praise participants for their efforts, and
the virtues and lea  dership they have
shown.

Use humour and a diplomatic approach to
deal with conflicts within the group.

)

dance ‘. Iifer
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H OW tO rU n the When the participants are in small groups

s e allow them to work without you, but listen to
aC“VltleS each group in turn. You may need to
interru ptin a friendly way if they have gone
off topic, or if they are stuck on a small point

Dondt worry ihéveextensived on ot and so are failing to make progress.
experience as a facilitator. All the exercises
are explained in detail. This section gives a Keeping time
Iittlemoreinformationon how to run the lt6s good if everyone knows
Sessions. example that the times you state are what
_ you mean. So if the afternoon session begins
Plenary sessions at 1pm make sure you are there at 12:55,
When the whole group is together i in ready to start at 1pm! And if you tell the
Opl en-artydbs good t o sicitcle or s tatiighnts they will have ten minutes to do
or crescent shape, rather than in rows. This something then give them ten minutes.
means everyone can see each other. It also Many facilitators use an alarm on their phone
emphasizes to everyone that you are not in or watch, to remind them or ask so meone to
a class room or lecture; everyone can be the timekeeper i it can be easy to forget!
contibute. and feel s equally presents. aTRer @82 fclodkinthé t her eds
no need for people to sitatta  bles as they training room which everyone can see; you
dondt need to make notes (theomgthhesmoMmeay 61 et 6s be finis
people may like to record ideas in their note state the target time. Of course, while you
books). want to stick to time, you als 0 need to be
flexible. You may have given them ten
Small group work minutes, but if they seem to be finished after
Sometimes the group splits into smaller five minutes ask if they are ready to
groups. This makes it easier for people to proceed. Equally, if they are not ready after
discuss ideas in detail and helps everyone, ten minutes negotiate how many more
includ ing the less talkative participants, to minutes they need.
speak. It also allows us to split up tasks that
would take too long to do in plenary; for I t 6 s g o o dve theparticipants When the
example, in Exercise 1.5 each small group timing has gone wrong. For example, if you
reviews a different policy, and then reports are starting a session late for some reason,
back to the whole group. have a quick discussion about what to do.
Your instinct may be to let the session run
I t 6s fletpeepletchmose how they form late, but they may prefer to have a shorter
small groups. For example, they may prefer lunch bre ak. As ever, we should involve the
to be with friends, or with other participants young people in decisions that affect their
of the same sex, or from the same region. lives i including those in the training!

However, you can also direct people to join

certain groups if you wish. For example, you

may want people to mix with those they

don6t know as well, or to help a participant

who is isolated to interact with others.
mﬂm ;



Adapting
exercises
The training takes four days, and we
recommend that you do invest four full days
in this work. However, if that is not possible,
we have provided a shorter version, to be
completed in two and ha half days, in
Appendix 13. The shorter version contains
almos t the same content in terms of learning
about advocacy, but requires a follow up
session with participants after the training to

the training and the

@ |If someone talks for some time

summarise their point in a few words,

and check with them that y our summary

is OK.

When the flow of ideas d  ries up, you may

want to invite comments. For example, if

you sense that some people disagreed

with a certain idea. If so facilitate the
groupbs deci siishoulditstak i n g
or be crossed off?

) You might also want to return to an item

get their input into your c0uWH'fhryci/ucI)h'snkdgdg%EgEyf't' You al
plans the judge, but you can prompt some
' reflection about the item.

We have written full exercise instructions, ) o )

but you may wish to adapt som e parts. For In this training we often pose a question and

example, we have written some instructions then ask for | d eas. We do th

. : better for the group to generate its own

in speech marks, which you could read out, . ] R

but you may prefer to use your own words ideas than for you to tell them dance4 i febs

You may also need to adapt the examples perspectlve. However, we have usuglly ~ ) ]
included danced4lifebs view i

that you use, and the materials we have
provided in the appendices, to fit your
countryo6s context.

Brainstorms

A brainstorm is a quick way of gathering
ideas from the group on an open question or
topic. Top tips are:

&) Encourage participants to make short
contributi ons, just a few words.

Write their words on the flip chart, for all
to see.

You may prefer to ask someone else to
write so thereds no
and so you can focus on in  teracting with
the participants.

You dondét have to
list, you can scatter them and put sim
idea s together if you wish.

Try to keep a fast pace, rather than
getting diverted into a long discussion
about any item.

D

write t

ilar

pause

information. This means that if the group

misses any points you are reminded to

prompt them. You can say AAny thoughts
about érMoWhat about the situa
w h e r e érathier than reading out the points

that they missed.

as you write,

he i deas as a

=tz



Running role plays

For role plays to be an effective way of
learning the situation and the roles need to
be ones that people understand and relate
to. So itods
about the role play ideas we have provided
and to make changes if needed. Ask
yourself: could you get into the role, and
learn from it? Does the scenario fit with the
context in your country? How can you adapt
it to make it more relevant and believable?

Many people enjoy doing role plays, but
some participants may be anxious or
reluctant.
together, and thereds
to do a role play. This training is the place to
practice and try.  We may feel embarrassed
or inhibited, but we need to overcome those
emotions to develop the skills to speak out

as advocates. Role plays are a great way to
practise skills in a safe space. They also help
us to appreciate another
perspective, by ta  king the role of someone

who is not |like us. o

no

If someone remains very anxious about

taking part ask if they would prefer to be an
observer i someone who watches the others
speak and act and gives feedback about

what happened (verbally and physically) in
the role play. You may need to be

particularly alert to the time taken during
exercises involving  role plays 1 itis very
easy to spend more time than planned on
them!

i mportant nk hat

R e a We areralt friends e m.

Keeping energy levels up

lItdéds a good idea to i
to keep the se ssions fun and to let everyone
move about and laugh. They are a good way
ty wing peopleabdck wgetther afthria lunch

or tea break, but can also be used during an
exercise if you find that participants are

losing focus or looking sleepy. The games
can be ve ry quick; for example, ask people
to face each other in pairs and pretend they
are on a see -saw so that when one jumps up
the other must crouch down!

ncl

We have included a few games where they
fifit a certain purpose, but we have not set out
r i lgtshof enesgisingv r gameg aswarticipants
usually have their own which they enjoy
sharing with others. Ask for volunteers to
lead games that take 5 or 10 minutes.

If you are in need of ways to energise the
participants there are 100 games in this

p edocrnemtd s
http://www.icaso.org/vaccines_toolkit/subpa
ges/files/English/energiser_guide_eng.pdf

Other tips for keeping energy levels up are

to make water freely available, and to try to
control the temperature in the workshop
space so that is not too hot, too stuffy or too
cold. You might also want to have some way
of playing music available, for dancing and
as background music during tea breaks


http://www.icaso.org/vaccines_toolkit/subpages/files/English/energiser_guide_eng.pdf
http://www.icaso.org/vaccines_toolkit/subpages/files/English/energiser_guide_eng.pdf

What youol!l | need

@ A training space. If the furniture prevents
movement take some of it out of the
room. Keep one chair per person and
perhaps some sm all tables for small
group work.

Flip chart stand and papers.

A way of attachin g flip chart papers to
the wall.

Thick coloured marker pens

Post it notes

A note bo ok and pen for each participant.
Screen, projector and laptop (and
preferably loud speakers)

HDOHH HO




How to prepare

This chart lists all the things that you need to do to prepa re for each dalgeds trainin
instructions for how to run each session are set out day by day in the rest of this manual. Some
tasks are quick and easy to do, but others take more time . Be sure to have done them all in good

time before the beginning of the training.

Exercise Preparation

Day 1: Agenda of the day on flipchart

11 Stickers for participants to write their names on, if you are not
using the game to learn names.

1.2 Print one set of Appendix 106s ady
large size.
Write danced4lifebs definition on
1.3 Print and cut up two sets of Appe

and BCC/IEC activities.

1.4 Research which SRHR -relevant treaties your government has
signed (international and regional) and adapt Appendix 3
accordingly. Also research what national level policies your
government has with regard to SRHR and young people.

15 Make four copies of  different national policies ' which concern
SRHR and young people, such as the national youth policy,
HIV/AIDS policy, SRH strategy, health policy, or education

policy. You will need to edit longer policies, copying the most
relevant sections. Ideally you will give each group of four
participants a different policy to analyse.

1.6 Prepare a flip chart showing the policy analysis questions for
the small group work at step c).

1.7 Print enough copies of Appendix 4 so that there is one set for
each group .

e o o e e e e e —_———— -

Potential sources of policy information are: Government ministries (Ministry of Health, Education, Youth, Department
etc); NGOs 0 especiallyyouth -ser ving, SRHR and womends NGOs; UN agencies (in pa
Population and Reproductiv e Health; Policy Developments and Indicators available from UNFPA); Universities; The

World Bank
mﬂm 1



1.8 Print and cut up enough sets of Appendix 5 for each small
group of four or five participants to have one set.

1.9 Organise who will present the advocacy plan (NCO staff

member and young person) and support them to do this

effectively (no more than 10 minutes of presentation). They

need to cover the first 3 steps in making an advocacy plan-
strategy (issue, aims and objectives, political environment).

1.10 Before the workshop, request that participants research one
advocacy action /campaign (from any where in the world) that
they think is inspiring or effective. They should come ready to
explain it and its key elements ina 3 m inute presentation.

1.11 Prepare two flip charts for the
a happy face and one with an unhappy face.

=t .



Exercise Preparation

Day 2: Agenda of the day on flipchart

21 Review the happy/sad faces feedback and consider which
problems you can respond to and which you cannot.

2.2 Print out Appendix 6, or write out three other objectives that
need improvement
Note: t hi s exercise involves refinii

aims and objectives for its advocacy plan, so you need
someone present from the NCO who has the authority to
negotiate and agree those changes.

2.3 Write out your countryds dancedl i
one on a separate piece of paper or on flip chart paper, for the
small group work.

2.4 Print out Appendix 7.

25 If your internet connection is not reliable or fast you may want
to downlo ad the video of Hilary Clinton so that it will be easy
to play it in the session. For advice about how to do this see
http://www.pcadvisor.co.uk/how -to/photo -video/how -
download -youtube -videos -3492830/

1 2.6 Print, cut and fold the slips of paper from Appendix 8, so that i
| there is one slip for each participant. |
2.7 Read Appendix 9 and made any changes that are needed to

make the role play fit your context. Print out the slips to give
to the participants.

2.8 Prepare a flip chart to show the tips for negotiation that
appear at step b).

=t .
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Exercise Preparation

Day 3: Agenda of the day on flipchart

3.1 Review the happy/sad faces feedback and consider which
problems you can respond to and which you cannot.

3.2 Print one copy of Appendix 10, the advocacy plan format, for
each participant.

stop aids

start dgﬂcmq D

start

el

start dancing ¥ stop aids

dance ‘. life




Exercise Preparation

Day 4: Agenda of the day on flipchart

4.1 Review the happy/sad faces feedback and consider which
problems you can respond to and which you cannot.

4.2 Print one copy of Appendix 11, the monitoring format, for each
| participant. |

4.3 Adapt the visualisation by adding the name of the primary
target and other details to make it relevant to the advocacy
plan.

Print off one copy of Appendix 12, the workshop questionnaire,
for each participant.

IN
N
(L8 N B B B § § |

. e,
‘ =
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Monitoring and
evaluation

We have included exercises for getting and

reflecting on participantsd feedback

and at the end of the training. We have also

created a Facilitatorsé Journal for
monitoring and evaluation. You can fill this in

during the traini  ng, if you have time, or at

the end of each day. This journal can also

act as a report to dancedlife about the

training.

each day

your own

=D .
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1. Dayl

1.1. Welcome and introductions

Time: About 1 hour.

Aims: To set the tone of the training as positive, informal and friendly.
To ge t to know each other.
To introduce the  purpose of the traini  ng and explain what it involves.
To agree how to behave in the sessions.

Methods: Games, group discussion, expectations on post -it notes.

Materials: Stickers for participants to write their names on, if you are not using the game to
|l earn each otherdéds names.




a. Welcome everyone, introduce yourself and share agenda of the day. After that explain
that we will begin by getting to know each other a little. Use some of these ideas, or ideas

of your own, to get people moving about and interacting.

9 Age range
Ask the par ticipants to arrange themselves in a circle from th e oldest to the youngest
person.

4 Name range
Ask them to rearrange themselves into alphabetical order of the ir first name.

43 Where they live

Ask them to stand in different parts of the room to show where t hey live in your
country
(they will have to decide where the capital is , which way is North and so on).

D Learning each otherds names
Ask them to stand in a circle. The first person says their name, the next person says

the name of the first person and th eir own name, the third person says the first and

second peoplebs names plus their own and so on. H
more difficult! You can make this more amusing by adding an adjective with the same

sound as your name, fonmi exaMell €£qgn,iThampiimsg Jonah,

Susan. o0 You can also add an action to go with eac

Note:1f you do not play the game to | earn each otherds na
write their names on and weatr.

b. After about 10 or 15 min utes of fun, invite everyone to sit in a crescent (semi -circle)
shape, so that they can all see each other and the flip chart.

c. Explainn AThis training is called ©6MakiirnaungipéoplidHappen! 6.

discovering how to get the changes you wa nt by persuading others. But why should we

bother to train you? Canét we just |Eecdwageeveryoneo t he
to suggest reasons why it is important to train you
they miss any points from Box 1la add them in by yourself.

=t .



Box 1a: Why train youth in advocacy?

“ Young people know best the issues they face.
“ Young people are in a good position to talk about their issues and give first hand

evidence, making their advocacy more legitimate and believable.
Young people may be best able to engage other you ng people in pushing for change.
Young people have the right to participate in decisions that affect their lives.

d. Explain ADuring our time toget her iehdsdndhae alotolfunwi | | ma k e
More specifically, we have the aim that you will learn practical skills. By the end of the
workshop you should have more ability to advocate for sexual and reproductive health and
rights. And we should also have jointly created advocacy plans, for the national and
subnational levels.
a. Today we will explore the meaning of advocacy and the forms that it takes.

b. On Day 2 we will investigate how to do advocacy.
c. On Day 3 wedl | practise advocating and will sta
d. Andon Day 4 weo6ll finish our planning. o
e. Explan AiThat és our pl an, but what are your expectation
post -it notes and write each of your hopes on a separate one. Try to be as specific as you
can, if you expect to learn life -skils, what kind of skills etcébo
f. While they are thinking and writing draw a tree o0on
expectations©o. | n v itheienotpsem p dn ¢he ttee. Erccduiage khem to place

similar expectations near to each other.

g. When a Il the post -it notes are on the tree summarise the expectations. If there are hopes
and expectations that cannot or may not be met explain this.

=Do .



b

Expl ain, fiFor some of the expectations to be met an

itisnecessar y t o agree our O6rules of the gamed: how we w
together during this training. We can say these pos
for sessionsd® rather than 6édo not be | ate for sessi
write it up here. o

Write the heading O6RWeesvidb loét hae fglainpe chart paper.
Take each suggestion in turn and invite discussion. When everyone agrees invite someone

to wr ite the rule on the flip chart.

If they miss any points from Box 1b you may wish to mention them for discussion:

Rules of the game T We will é.

Treat each other with respect and as equals, regardless of our sex, age or experience
Listen to each other

Participate actively

Ask if things are unclear

Give constructive  feedback .

Try to resolve any problems that may arise

Be on time (on time, before time, every time)

Stay in the sessions, using toilet breaks to leave

Switch our phones off during sessions.

Speakourownmind -frame your sentences wiWweb #l

You may wish to finish the session by expressing your confidence that we will all try to
stick to these rules.

You could add that thereds no need for them to make
give them all a hand out which covers all the main points at the end of the workshop.

=o .



1.2. What is advocacy?
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Advocacy definitions - about 25 minutes

a. Ask people to pin up Appendix 16s six advocacy def.i

b. Invite them all to walk around (as if reviewing the stalls in a market), reading the
definitions, and to stand by the one which they most like or agree with.

c. Ask them to underline the core elements of their definition.
d. Invite them to explain the core elements of their definition.
e. Reveal the danced4life definition, in Box 1c, which y ou have previously written on flip chart

paper.

Box 1C : danced4l i feds definition of advocacy

A set of targeted actions directed at decision -makers in support of a specific policy issues

f.  Explain that we will use this definition because it is simple and to the point. Point out its
essential elements:

D 6drgeted actionsodstrategyo. t here i s
D 6Drected at a decision ma kgeto., so there is a clear
D 6Sepci fic policy isaelaare Objectigeo .t her e
g. Explan idanced4life focusses on policies. Policies are
guided. Policies are more flexible than law and more easily changed. Laws allow, forbid or
oblige, while policy guides. So most of our advocac y will be to create new policies, change

existing policies, or get existing policies implemented. It can take place at different levels,
such as local, national and regional, and is aimed at positive change for large groups of
peopl e. o

=D .



Difference betwee n advocacy and BCC/IEC T about2 5 minutes

a. AskiHas anyone heard of O6BCCan What gabeutfnreadssgp &3 ? 0
explain that thesebiemiatvi @lus <thamd ef caomanudii ncfaa ri nwantdi o
education and c¢communi |[E@are simitadthingd @aeraed with changing
peopl ebébs knowledge and behaviour.

b. Invite the group to split into two smaller groups and give each group a set of the paper
slips from Appendix 2 that you prepared earlier. Ask them to discuss each slip and agree if
it is an example of advocacy or BCC/IEC.

Look at each slip in turn with the whole group. Discuss any which they disagreed about,
and the ones that led to the most debate in their groups.

c. Ifit would be useful, ask someone to summarise what you have all learned about the
difference between advocacy and BCC/IEC.

Box 1d: The difference between advocacy and BCC/IEC

Advocacy and BCC/IEC initiatives all concern raising awareness about a particular issue with the

intention of creating change. However, BCC/IEC activities seek to change individual sp
whereas advocacy activities aim to mobilise collective action _ and to achieve change  in policies or
laws .
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1.3. Why do advocacy?

Time:

Aims:

Method:

About 20 minutes

To reveal different reasons for doing advocacy in order motivate participants.

Brainstorm

Ask people to call out reasons for doing advocacy, and write them on a flip chart.

If any of the points in Box 1le are not mentioned, ask questions to lead the participants to
them.

: Why do advocacy?

To try to achieve policy change

Totry to achieve sustainable and beneficial changes

To exercise our right to participate in decisi on-making and service provision.

To expose the gap between what authorities say they will do a nd what they are actually
doing.

To hold g overning authorities to accou nt.

To address the cause s of problems, not the symptoms.

3 dance
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1.4. Human rights, treaties and policies

About 45 minutes

To gain a better understanding of key treaties and national policies with regard to
SRHR, young people and our country.

To understand how we can use human rights and treaties in advocacy.

Methods: Presentation, small group discussion, plenary feedback.

Materials: Appendix 3 (Adapted with your regional input).

a. Explain idanc edsksiafights -based approach. I't means we take p
starting point. For example, that every person including every young person has the right
to express and enjoy their sexuality free from stigma, discrimination, violence and
judgment.

Many governments have signed international and regional treaties about rights and about
SRHR. Wedl | now explore which ones our government h

have made a promise and are not keeping it we can u

b. Askthe participants to call out the treaties and agreements they know of in relation to
SRHR and if their government has signed each one.

c. Ask for 4 volunteers. Give them each one sheet of information from Appendix 3 for them

to read out about a key treaty or ag reement.

d. Invite the participants to go into groups of three and ask iwhy do we need to knc
these treaties and commitments? Arenét they just du
Mi ni st er s 6 Giétleem five miflues to discuss this. Then ask eac h small group to

contribute one point in turn, without repeating a point which has already been said. Write
them on the flip chart. If any points from Box 1f are not mentioned you may wish to add
them.

Box 1f: Why do policy analysis?

“4 Toidentify gaps bet ween what has been promised at international leve | and is done at
national level.
1  Which treaties has our country ratified?
1 Which treaties has our country ratified but then not made national policies?
1 What is the gap between the commitments and the action?
1 Do any national laws and policies contradict the treaties our country has ratified?
For example, laws about comprehensive sexuality education, reproductive rights

of y oung people, and legal abortion.
1 Do any practices contradict the treaties, laws or polici es? For example, denial of
contraception to unmarried youth.
To know what your government has promised and to hold governing authoritie sto
account for their promises.
To use human rights and commitments to build the case for the changes that

are needed.
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1.5. Practising analysing a policy
Time: About 45 minutes
Aims: To gain experience of analysing a policy.

Methods: A game, then small group work and plenary feedback.

Materials: Four copies of different national policies which concern SRHR and young people.
Flip chart showing the policy analysis questions for the small group work at step
C.

a. A 10 minute game for some fun: Have the participants sit in a circle. Go around the circle
giving each person one of four fruit names (e.g. the first personb
a mango, the thirdbs an apple, the fourthds a papay
on). Take away one of the chairs and ask the participant without the chair to stand in the
middle of the ci rcle. Explain that when the participant standing in the middle of the circle
shouts the name of a fruit (e.9g. MANGO), all the mangos must jump up and change
chairs. The participant standing in the circle must try to take a seat. Members of the
mentioned fr uit group are not allowed to remain seated or move to the chair next to
them . Whoever is left standing, moves to the middle of the circle and calls a fruit, and all
of that fruit group must move. If the person in the middle shouts FRUIT SALAD then
everyone must move!

b. When everyone has had a chance to move and laugh, finish the game and ask everyone
to split into their four fruit groups.

c. Give each group four copies of a relevant national policy concerning youth and SRHR and
preferably one that is related to your advocacy issue . Ask each group to analyse the policy
by asking themselves:

What does it address?

Who are the main stakeholders? (The people implementing it and its target group)
What commitments does it contain?

What is strong about the policy?

What is weak?

I's this policy known to you?

I's it implemented?

O0DDBHDHOO

d. Ask each group to share what they learned.
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1.6. Advocacy and legitimacy

Time: About 20 minutes

Aims: To understand the concept of leg itimacy and where it comes from.

To realise that they can have legitimacy.

Methods: Case studies and discussion.

a. Explain that we are going to explore the idea of legitimacy in relation to advocacy T in
other words, h  ow valid the advocacy is.

b. Ask someone to read out the case study in Box 1g.

Box 1g: Legitimacy case study 1

Nelson is a middle -aged man who feels that children should be trusted with information to help

them be healthy, including information about sexual health. He wants local schools to teach

about these issues. He says Alt s eemareatectifactuals t o m
information with children, to help them learn to protect themselves. Schools are a good place to

do this.o

c. Now ask another person to read out the case study in Box 1h.

Box 1h: Legitimacy case study 2

Florence is a young woman who wants her national Girl Guide Association to adopt a policy of

including CSE in sessions with its members. She points to the experience of the Girl Guide

Association in a neighbouring country which has been using CSE for two y ears and reports a fall

in pregnancy rate among its members. She says Al 6v
they are enthusiastic about learning about sexuality in the safe environment of their guide group.

My online survey of girl guides got 89 respondents, of whom 93% were in favour. Significantly,

76% of guide | eaders were also in favour, providin

d Askiwhich of these advocates has mor e IDeogdswhymacy, N €
and add any po ints from Box 1i as needed.

: Factors that provide legitimacy in advocacy

The advocate has things in common with the people who will b enefit from the advocacy
change.

The advocate has close connections to the group who will benefit, so knows and
understands the issues well.

The advocate provides evidence to support their cla im.

The advocate provides proof of support from the group who will benefit.
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1.7. Different forms of advocacy

About 40 minutes

To appreciate that advocacy involves a wide range of activities, with different
activities suited to different circumstances.

Methods: Brainstorm, group work and discussion.

Materials: Enough copies of Appendix 4 so that there is one set for eac  h group.
Enough copies of table 1a so that each participant can take one.

a. Ask the group to call out what types of advocacy they know. If they mention any that are
not included in the prepared sheets from Appendix 4, write each new type on a separate
sheet of paper.

b. Divide the group into smaller groups of around eight to ten participants.

c. Give each group a set of the advocacy activities i the printed sheets from Appendix 4 and
any new types. Explain APl ease put the confront anoneplacesntieet on
the negotiation sheet in another, and imagine a line between them. Discuss and agree
where each type of activity fits on this line, which represents a scale between the
extremes of confrontation and negotiationo.

d After about 15 minutes invite the different groups
their ideas.

e. Hand out copies of Table 1a and discuss how the different activities fit different situations.

For example, public action is confrontational; if you already have a relationship with the
policy maker you are more likely to use advising.

£
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Table 1a: Different forms of advocacy for different situations

You and policy makerdo  not You and policy maker  do share a joint

share a joint interest interest
Policy : Public action : Advising
makeris 1 making policy maker aware of | process of formal exchange and
not in : and responsive to the issue : negotiation involving:
your : through: :
network 1| 1 @ Consultations
: @ Demonstrations : @ Expert meetings
I @ Petitions I @  Conferences
1 @ Media campaigns I @) Round table conversations
: @  Awareness raising : @ Research presentations
I campaigns I
: @ Legal processes :
| |
———————1——————————————————————1————————————————————————————-
Policy : Networking : Lobby
maker is 1 making contact and building | informing and influencing policy maker
in your : relations through: : from within an informal relationship
network : : through:
i @  Drinks, social meetings i
: @ Political party  gatherings : €@ One-to-one conversations
1 € Conferences 1 @ Telephone consultations
: @ Coincidental meetings : @ Drinks, social meetings
I I @) Coincidental meetings
| |
1 | |
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1.8. Key steps for making an advocacy strategy

Time: About 1 hour and 15 minutes

Aims: To understand the key steps to take when making an advocacy strategy.

Methods: Group work, plenary feedback and discussion.

Materials: Enough sets of Appendix 5 for each small group to have one set.

a. Divide the participants in to groups of four or five people.

b. Give each group a set Appendix 56s 12 steps in maki
them discuss and place them in order.

c. After about 20 minutes ask one group to present their order, and to indicate where they
had most discussion.

d. Ask the remaining groups to say how their order and thinking differs from the other
groups. Make sure they focus on the differences, not just presenting their or der.

e. Explain that making an advocacy plan is not a process which always goes from Step 1 to
Step 12. Sometimes you might have go back to repeat or adjust some steps.

f. Use Table 1b to put one set of papers in the order which dance4life uses, explaining, if
necessary why you are moving some steps.

g. Discuss each step in turn, asking for examples of the questions we need to ask at each
step. Add information from Table 1b as appropriate, to make sure that everyone
understands what each step involves.

h. Inth e sessions in the coming days, keep referring back to these steps. You might want to
put them somewhere visible for everyone to refer to.
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Table 1b: 12 steps to make an advocacy strategy

Step I Key questions to answer

1. Define the issue 1 ! What is the issue you want to address?

what itis you want to I How does it affect young people?

change : Why does this issue exist, and what is preventing
I change?

2. Define your aims and What is the long -term result you are hoping to achieve?
objectives I Thisisyoura im.
: What are the short  -term results you want to achieve?

: These are your objectives.

3. Assess the political What are the opportunities for influencing policy?
environment I What are the risks?
: How does your political context affect your aims and

: objectives?

Who is involved in this issue?
: Who does it affect?
1 Who has interest in dealing with the issue (your allies),

: and who wants to block change (your opponents)?

4. Do a power analysis

5. | dentify partners and Who can we work with to ac hieve the change we seek?
alliances I Which organisations have the capacity and interest to
: address this issue, and see the issue and potential

: solutions in the same way as us?

6. Identify your targets, Who are the decision makers who need to act if we are to
the key decision makers I achieve our objectives? Who are the key people in these

: organisations? These are your primary targets e.g.

: individuals in companies or government departments.

|

: If we cannot influence them, who can we reach who can

I influence the primary  targets? These are your secondary

| targets e.g. suppliers to a company, or a donor which

: funds the government department.

I Note: these targets should not be confused with the

:ét arget groupsdé (the beneficia

: .
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: 7. Define your key
I messa ges

I What are the key messages we want our targets to
I receive, and which we will keep repeating in all our
: communications?

: How can we make our point in one
I people?

: Can we present awin -win message, where the decision
I maker also stands to  gain from our proposals?

-minute to busy

8. Choose your tools and
actions

What tactic or combination of activities will give us
maximum influence? Lobbing, advising, media, mobilising
the publicé.?

Do we need to begin with some activities and then move
on to others?

9. Consider any time -
bound opportunities

Are there any events, significant dates or government
decisions which might be important to us?

How can we exploit these opportunities?

Can we create opportunities through creating our own
event?

10. Budget for the
human and financial
resources you need

Who is going to do this advocacy work?
Who else needs to be involved?
How will their time and other costs be funded?

11. Assess the risks you
face

What or who might stop us from achieving our

I objectives?

j Does this a dvocacy bring risk to us, or to our allies or
: partners?

1 How can those risks be reduced or managed?

12. Figure out how to do
I ongoing planning,

| monitoring, evaluation

: and learning

When we implement this plan, how will we monitor what
I we do, and assess if we  are making progress?
: How can we stay flexible, to adjust our plan as needed, or

: to respond to a change in the political context?
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1.9. Advocacy in our country

About 30 minutes

To | earn about codtexhanatydslfar theecbustry and the advocacy

issue that has been selected.

Methods: Presentation and discussion.

a. Explain that we are now going to learn about how we have used the first few steps in this
country.

b. Invite the presenter from the NCO, this can be a programme - or advocacy officer and one
of the young participants t o present their programmeds context a
issue that has been selected (Step 1). They should introduce the aims and objective of the
advocacy strategy (Step 2) and their assessment of the political environment (Step 3).

c. Invite discussion about the plans. Do the participants agree that the issue is an important
one? Do they have any comments on the aims and objectives? Do they have anything to
add? Explain that in Day 2 Exercise 2.2 we will look more closely at these aims and
objectives and refine them.

- -~
—————
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1.10. Inspiring advocacy campaigns

Time: About 30 minutes

Aims: To share some inspiring advocacy actions and learn from them.

Methods: Short presentations and discussion.

a. Invite the participants who have done their homework to share their 3 minute
presentations of an advocacy action they found inspiring.

b. For each presentation encourage people to identify the elements that make an effective

campaign, such as personal stories, use of humor , or a memorable message. Write key
points on a flip chart, to refer to later in the training.
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1.11. Reflection on the day

Time: About 15 minutes
Aims: To reflect on the day.

Methods: Silent reflection, removing expectation post -it notes, and giving feedback.

Materials: Two flip charts for the parti ci mdacetaddonefwithe d
an unhappy face.

a. Explan iwe have al most finished our daydéds wor k! But be
silently on what we have learned, and how we can apply it to our work for dance4life.
Please take a few minutes to think and make notes in yoWwoumapfindket book. 0

useful to remind participants of the different activities they have done during the day and
the topics they have covered.

b. While they are doing this, put up two flip chart papers, and draw a happy face on one and
a sad face on the other.

c. Ask if one or two people would like to share with the group what they have written.

d. Finally, askthemto do two things before they leave

4@ If any of the expectations that they put in the tree have be en met, they should
remove them.
@ Add their feedback to the feedback sheets, using post -its to add things they are happy

about to the happy face one, and things they liked less or want to be improved on the
sad face one. Try not to look at the participants while posting

e. When the p articipants have left, look at the post -its and make notes for the following days
on improvements. Take the post -its off the sheet so you have a clean sheet for the next
day.
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2. Day?2

2.1. Recap of Day 1

About 20 minutes

To remind participantsab out t he previous dayés traini
To review their feedback about ye-sdvearairdy 6 s

any issues that arose.
To remind participantsab o ut t he pr e vtiainings day6s

Methods: Feedback and presentation.

a. Wel come everyone, and explain AFrom now on we wil/|
other as opportunities to practise our communication skills. So when you present, think
about how you speak 1 you need to be clear, and use a tone that encourages listener s o

interest T and what you say. o0

b. Invite someone to present what they learned yesterday and how they hope to apply itin
their dance4life advocacy work. Give them some brief, constructive feedback on how they

presented, being sure to begin by saying somet hing positive.

c. Present the overall feedback to yesterdayds session
I f necessary, ask for more information about any fe
to encourage the group to discuss how to solve some of the pr oblems, or to explain

yourself if and how changes can happen or not.

d. Presentthe agenda of the day.




2.2. Getting SMART

About 1 hour and 10 minutes

To know the content of SMART objectives.

To learn that advocacy objectives also re  quire an actor and their action.

To practice improving  an advocacy objective.

To agree improved objectives for the NCOOSs

Methods: Discussion, group work, plenary feedback.

Materials: Appendix 6 .
Your count ry 6 advatacy aimslahd objectives, each on a separate piece
of paper or on flip chart paper.

a SayiYesterday we | earned that after defining an i ss.i
strategy is to define the aims and objectives. Who can remind us of the difference
bet ween ai ms and Thewshoald rememlgestirabaims are the long -term
changes and objectives are short -term, and therefore more achievable.

b. Explain Al n this activity we are going t o amxohjettivzes:e how t
ones which will help everyone to know what we are trying to achieve, and so help us to

get the changes we seek. Letds call out the things
objective. What are the important el ements?0
c. IfnoonementonsSM ART explain that ités a useful way of r
elements:
S: Specific T the changes you seek should be clear, not vague.
M: Measureable T soyou can track if  you are making progress or not.
A: Attainable T the objective needs to be realisti ¢, something that can be achieved
with the resources you have.
R: Relevant 7 itneedstofitw i th your organisationés purpose.
T: Time -bound - you need to include a deadline, a time by which the objective will be
met.
d. Ask why itis so important to h ave SMART aims and objectives. Add any missing points

from Box 2a as needed.
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Box 2a: Why it is important for advocacy aims and objectives to be SMART?

“ Gives everyone focus and direction (non -SMART aims and objectives  may be vague or
unachievable).
Helps you to create relevant activities which will help you ach ieve your aims in the long
term.

Agreeing SMART aims and objectives creates a shared unde rstanding between all
concerned.

Makes it easy to tell others, such as possible partners, what you aret rying to achieve
Helps with eva luation and on -going monitoring.

Can help attract funding and participation, as others can see that you have good aims and
objectives.

e. Ask the participants to split into three groups and give each of them one objective from
Appendix 6. Give them five minutes to discuss if itis a SMART objective. If not, ask
participants to fix, or strengthen, the objective to make it SMART.

f. Explain A T higea of being SMART applies to all objectives. But for advocacy objectives
there are two more elements that make them different to programme objective.
Advocacy objectives must always include:

b Anactor - the persony ou wantto change something.
b A required action - what you want the actor to do.

In essence, an advocacy objective is a CALL TO ACTION.

Now | et ds | ook atadvacce aith:amdobjdctivesffoe this co untry and see if
they are SMART, if they include the action and the actor, and if we can i mprove
Note: if your country has not developed advocacy objectives, you could instead give out

just advocacy aims,  or ask some groups to create some objectives.

g. Divide the participants into small groups and give each group an aim or objective, as
presented yesterday. Ask them to look at them and discuss if they are SMART, and if not,
to make them SMART. Agree who will present their thoughts and outcomes back to th e
whole group.

h. Invite each small group to present, and facilitate discussion. Give each presenter some
brief feedback on their presentation.

i. For each aim or objective try to reach agreement, so that by the end of the session they
have all been refineda  nd improved.
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2.3. Who has the power? Who are we speaking to?

Time: About 35 minutes

Aims: To learn mo re about doing a power analysis.

To learn more about primary and secondary targets.

Methods: Discussion.

a. Explain A We wi | | now |l ook in more detail at Steps 4 and
First |l etbs do Step 46s power analysis, to assess W
you are trying to achieve. We can visualise this is with a pyram id. Letdés do it tog
the issue that danced4life has identified in this co

b. Draw a | arge pyramid, writing 6alliesd6 to one side
other side and the issue that we are talking about at the top of the sheet. Explain that the
person with most influence on the topic goes at the top of the pyramid and that we will
place different actors  at different levels  in the pyramid depending on how much influence
they have overthe p  erson at the top. Explain that we will a Iso place them to one side or

the other depending on whether they are allies that identify with the issue or opponents
who will resist change.

Issue:
XXXX

Opponents Allies
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c. Ask people to call out different actors who are involved witht  he issue. Who has an

interest in dealing with the issue? Who has a reason to block it? Who affects it? Invite

them to write the actors on post -it notes and place them on the pyramid while saying

them out loud, so everyone hears. Move them as necessary as the pyramid is filled in.

Note, the idea is to practise doing the analysis, s
identifying and placing every actor at exactly the right spot.

d AskiwWho i s our primary tar get ,poweht@magedire shangewelare has t |
s e e ki rWgutTay wish to add that the primary target is a specific person, such as the
Minister of Health, rather than an institution. Put the primary target at the top of the
pyramid.

e. Say i We wi || us e t hi s(Stegpd)ceidentify ouadthgrssecendary, targets
(Step 6). We now know our primary target, who we may try to approach directly. But we
can also try to influence the primary target indirectly through secondary targets such as
advisors to the Minister, me mbers of a relevant committee that reports to the Minister, or
the Ministerés personal assistant. 0

f.  Ask the participants to call out which actors in the pyramid could be their secondary
targets. Who is best placed to influence the primary target? Facilita te discussion and try to
reach agreement. Circle the secondary targets on the pyramid, or make a list of them.

g AskMAre primary targets our Fadilitate dissussion; paticipante ne mi es ? 0
should realise that it is usually beneficial to treat primary targets as allies and to find the
common ground that we share with them.

h. AskiHas this been useful ? What do we gain by anal ysi
t his i éddpantsdom Box 2b if needed

Why is it useful to do a power analysis?

Helps us explore who our allies and op ponents are, and who is neutral.

Helps us to see the hierarchy of where we need to focus our work.

Reveals who to focus on in order to influenc e the primary targetin  directly.
can help us to consider how to tailor our messages to allies and to opponents.
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2.4. Developing an effective message

About 1 hour and 20 minutes

To appreciate the character istics of an effective message.
To know that effective advocacy messages inform and persuade, hopefully
leading to action.

To know key questions to ask when drafting an advocacy message.
Methods: Marketplace review, group work, plenary feedback.

Materials: Appendix 7.

a. Explain that when we talk of an advocacy message, we mean a collection of statements,
not just a slogan or a sentence.

b. Stick the three advocacy messages from Appendix 7 around the room. Ask everyone to
review them and to stand by the one that most appeals to them.

c. Ask each group to discuss amongst them the message they are standing by and to
identify the elements that make it appealing.

d. Invite feedback from each group plenary.

e. Ask the whole group to name the characteristics of an effective message and write up the
key points. Prompt them to add any points that they miss from Box 2c.

Characteristics of effective advocacy messages

Clear and easy to understand.
Concise, not word .
Contain facts and figures which give legitim acy to the argument.

Use language and tone which fit the message and the intended target.
Contain real -life examples.

Make an appeal to the target, inclu ding the change you are seeking.
Delivered by a credible and trustworthy messenger.
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Now ask i Wh adbes an effective message do, what change should it bring about in the
person who r ecei v e sTheghep smelddsseogeetitabdit should have the
effects of both informing the recipient and persuading them, resulting in moving them to
action.

Inform + persuade = action

Ex pl ai nOne tvay to crdate effective messages is to ask ourselves four questions
before we start creating our message;

@ Who is our target? Who is this message for?

& What is the purpose of our message?

4 What do we want the  recipient to do as a result of our message?

4 What tone of voice shall we use in your message?

We can then draft our message while attending to the characteristics we identified at

step e. o0

Ask the participants to split into the same groups as in Exercis e 2.2. Explain they have 30
minutes to draft their own comprehensive message for their aim or objective.

Note: [f there are very few objectives, split each groups in two, so half the participants
develop a one minute message while the other half draft a comprehensive message.

Ask each group to present their message in plenary. While presenting the rest of the

group have their backs turned to the speakers. Once they feel persuaded to take action

they should turn around. The point for the speakers is to ge t as many people turned
around as possible by being as persuasive as possible.

After each presentation ask one or two people why they were moved to act, or not; what
according to them the message was; what they felt was most effective about this
message , and if they have any ideas for strengthening

Ask the group to  give tips and tricks on the presentersdé presentation.

s
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2.5. Being persuasive

About 1 hour and 15 minutes

To know how to construct an argument using  claim, evidence, and reasoning.
To know the character istics of a persuasive argument.
To know the difference between negotiation and debate.

Methods: Role plays, discussion, watching a video, discussion and a game.

Materials: Equipment to play the video.

a. Ask people to go into pairs. Ask half of the pairs to act out a dispute between friends that
ends badly (itds not resol ved) adisputetbeteeemftiechdsr hal f t
that ends well (they reach a greement).

b. Watch what the pairs are doing, and after about five minutes invite one pair (whose role
play looks good) to show theirdispute t hat does not eWhdtawthé | . Ask A
characteristics of this type of ¢ ommuMakesaretheirn? Why
feedback is not only about the way the dispute went (did they listen to each other, respect
the other), but also about the content of the dispute (was evidence used to back it up,
persuasive statements etc).

c. Then invite one of the other pa irs to show their role play of a dispute that is resolved. Ask
AwWhat os di fferent here? How did they end up agreein

d. Explan iln advocacy, we call our per suasheywae hosviveat e ment s
communicate our point when trying to persuade other S . Letds hear an ar gume:|
you | isten, try to pick out its key el ements. o

e. Ask someone to read out one of the arguments in Box 2d.

Box 2d: Examples of an argument

(1) Comprehensive sexuality educati on ne e cducatioain bue
country. In a recent national survey 31% of 17 year olds said they had been sexually active

before the age of 16, yet, when asked factual questions, the majority did not know how to

protect their sexual and reproductive health. 7% reported an unintended pregnancy. Therefore

there is an urgent need to give young people information and skills to make good decisions for

their health and that of our nation.

(2) Young people should be able to access services which are youth friendly and non -judg mental .

Regrettably, many young people fear being judged or even turned away by health care providers

when seeking testing for a sexually transmitted infection. As a consequence they end up going to
traditional quacks who cannot diagnose or treat such infe ctions effectively. If we want to put an
end of this phenomenon, we need to capacitate health care providers to provide discrimination

free counselling and services to young people.




f.  Ask for the key elements, the structure of the argument. If necessary, a dd information
from Box 2e.

Structure of a persuasive argument

Contains a claim, idea, description, fact, or statement T what you want, and what you

want your audiencet o support or to believe is true.

Presents evidence that the current situation does not fit with the claim T thisisthe proof

of why change is needed.

Uses reasoning to connect the argumentds eviden
which is needed.

g. Invite someone to read the other argument in Box 2d, with everyone identifying the claim,
the evidence and the reasoning

h. Expl ain AWedll now watch a video in which a politic
to identify the characteristics of her argument . 0o
i. Play this video of Hillary Clinton: https://www.youtube.com/watch?v=UH9rCOMaBJc

j AskiwWhat did she do well ? What char act elfrneeded,jadds di d F
points from Box 2f.

Box 2f: Characteristics of a persuasive argument

“4 Detailed and clear, so that it can be understood by someo ne without specialist knowledge.
“ Structured, so that claim + evidence + reasoning build the argument, and with an

absence of words which do not contribute to the ar gument.

Memorable, using real life examples that listeners can connect with, and which stick in

their minds.

Disproves other arguments which could be used to undermine your claim.
Improvable, in that argum ents can always be updated with new information and in
response to changes in context.

Is delivered with appropriate emotion, tone and language for the audience.
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https://www.youtube.com/watch?v=UH9rC0MaBJc
https://www.youtube.com/watch?v=UH9rC0MaBJc

k. A ten minute game: Place two sheets of flip chart paper on the floor at opposite ends of

the room. Draw a big 6X6 on one with a big 6Y6 on t
of paper that you have prepared using Appendix 8. When everyone has one, ask them to
read the slips. They will probably obey their instruction, resulting in a confl ict such as

stealing chairs from each other. If they do not resolve the conflict themselves by
negotiating, encourage them to talk and to try to find a solution. Someone should realise
that they can move the flip chart papers close together and in that way everybody wins!

. AskiWhat is the difference bet we elfmecassagy@explaimthatio n and ¢
negotiation we try to reach an agreement, a win -win situation. It may require compromise
but both actors should feel they have gained. In contrast, in a debate or situation where
people have fixed positions, either one wins and the other loses, or no one wins.
Negotiation is very important in advocacy.
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2.6. Practicing persuasion

Time: About 1 hour and 15 minutes

Aims: To practise negotiation using role play.

Methods: Role play.

Materials: Slips from Appendix 9.
Flip chart showing the tips for ne gotiation that appear at step b

a. Divide participants into groups of four. Explain that we are going to practise negotiating,
using role play. Give them the slips from Appendix 9 which explain their roles; each group
will have one decision maker, two youth advocates and one observer.

b. Explain, iYoudre going to have ten minutes to prepare, |

some tips for successful negotiation, to help youbo

g Separate the person fromthe problem . Be 6éharddtemtthédudo dsoft o
person.

@ Ask yourself how the ot her person perceives the problem; it helps to understand their
point of view.

4 Manage your emotions, as you will probably think and communicate less well if you
are angry or upset.

9 Use good communication: listen well, paraphrase what the other says, talk in the first
person, be careful with interpretations.

D Focus on t he otineests p eottisen n@osition.

@ Investigate, try to understand the interests behind their position.

@ Find several optio ns that generate mutual benefit.

@ Avoid premature judgment.

g Do not look for the one and onl y answer, evaluate alternatives.

g Do not get st uck on thinking in one way only.

d Look for ways in which to reduce selvestodimmishr 6s pr ol
your problem.

4 Sometimes introducing an objective standard or criteria helps to reach a decision. For

example, someone may say they oppose condoms for all young people, but actually
they object to under 16s getting them.

c. Givethe groupsten m inutes preparation time. Then allow each group to do their role play
for up to eight minutes followed by five minutes feedback, immediately after each role
play. For the feedback begin by asking the role players to reflect on their experience. Then
get fee dback from the participants before adding your own thoughts.
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After the final role play and its feedback say AiWe can al so br e afmegbtiaten pr oc e
into five stages:

1. Prepare :what result do you ideally want, and what is the minimum you are prepa red
to accept?
2. Present your argument.
3. Propose alternatives: wuse fiféthend and wait for inf
push).
4. Bargain until you reach an agreement : be specific and conditional about what you
are offering and accepting.
5. Agree on follow up Y check the agreed!
6. Of course, sometimes at stage 4 it is not possible to reach an agreement, in which
case you may need to consult with your allies abo
Discuss the overall experience. Ask AWhat have we | earned about negot
we use this in our daily I|ives, and in our danced4dl.
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2.7. The big debate

Time: About 45 minutes

Aims: To practise debating.

Methods: Debating.

a. Divide participants in two groups, with one facilitator working with each group.

b. Divide each group in half. Give one half group a statement that they will argue for, and
the other group the same statement which they will argue against . For example:

) Compr ehensive sexuality education should be taught in all schools in our nation from
age 7.
@ Condoms should be distributed for free in all secondary schools in our nation.

c. Give them 5 to 10 minutes to prepare.
d. Ask them to stand facing each other in two rows.

e. Toss a coin to decide which group starts.

ff. Ask them to take turns in order. For example, if th
person in their team makes a point, which the perso
then responds to. Then the second person 6fordé responds and the sec
reacts 1 and so on.

g. After 5to 10 minutes ask them to stop, and give them a second statement. This time they
wi || swap roles, with the 6for6é team arguing dbagain

h. Allow them to prepare and debate again.
i. Afterwards ask them to reflect on the experience. Reassure them that with practice it

becomes easier to build arguments and to debate w ith people who disagree with you r
opinion or advocacy message.
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2.8. Reflection on the day

Time:

Aims:

About 15 minutes

To reflect on the day.

Methods: Silent reflection, removing expectation post -it notes, and giving feedback.

Explain i We have al most finished our dayoés wor k!
silently on what we have learned , and how we can apply it to our work for dance4life

Pl ease take a few minutes to think andumaafikcet not es

use ful to remind participants of the different activities they have done during the day and
the topics they have covered.

Ask if one or two people would like to share with the group what they have written.

Finally, ask themto  do two things before they leav e

@ If any of the expectations that they put in the tree have be en met, they should
remove them.

@ Add their feedback to the feedback sheets, using post -its to add things they are happy
about to the happy face one, and to put things they liked less on the sad face sheet.

After the participants have left, look at the post -its and make notes for the following days
on improvements.  Take the post -its of f the sheet so you have a clean sheet for the next
day.

mﬂm
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3. Day 3

3.1. Recap of Day 2

About 20 minutes

To remind participantsab out the previous dayds traini
To review their feedback about ye-sdvearairdy 6 s

any issues that arose.

Methods: Feedback and presentation.

a. Welcome everyone, and invite someone to present what they learned yesterday and how
they hope to apply it in their dance4life advocacy work. Give them some brief feedback on
how they presented, being sure to begin by saying something positive

b. Presentthe overall feedback to yesterdayds session usi
I f necessary, ask for more information about any fe
to encourage the group to discuss how to solve some of the problems, or to explain
you rself if and how changes can happen or not.

c. Present shortly the agenda for the day.




The new yeards reception

About 3 hours T remember to have a break for morning tea!

To practise preparing a strategy and interacting in a networking situation to
advance your organisationds interests.
To experience being in the role of someone who does not have SRHR as a
priority.

Methods: Role plays.

a.

Explain AUNt i |  unch we araetaparty!| i lupeach of ustwil bebpkaying the
role of someone else!

Our role play party is being held by the Ministry of Education, it is their annual New Years
Reception and all the key stakeholders are present. The government has been in place for
some years and elections are due in 6 months. The Ministry has drafted a bill on CSE

which is waiting to be passed. Feelings in t
Give each participant a role, as relevant to your country. For example:

@ Ministry of Education: Minister of Education, Ch ief Director.

&) Personal Assistant to the Minister, who is in favour of the bill

&) Head of a key educational institution

& Head of any religious institution that runs schools

@ Head of the national Parent Teacher Association

9 Representatives from key CSOs

&) Youth advocates/students who love to see the bill to be passed

@ Journalists .

E x p | aEaadh of ffou must use this party as an opportunity to influence the situation
according to the interests of your organisation .You 6l ¢30mautes to prepare,
then 45 minutes at the party, followed by 20

Facilitate the process of preparation, role play and feedback.

he

mi
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e. Explain that we are going to do it again, but with each person in a different role. You may
wish to invite suggestions for any new roles, or just use the same ones as before. This
time allow 25 minutes for preparation, 30 minutes for the role play and 20 minutes

feedback for feedback.
f.  When that is all done, ask participa nts to reflect on the game, asking questions such as:
) What are your most striking experiences?
@) Did you have a strategy? If so what was successful? Why?
& What have you learned about building trust?
@) What lessons that you can apply to the advocacy plans?
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3.3. Dealing with opposition

Time: About 1 hour

Aims: To identify strategies for dealing with opposition.

Methods: Brainstorm, group work, plenary feedback.

a. SayiWhen advocating for SRHR f o rmeetwith oppositoe Havalid e x p e ct
it feel, before lunch, when you spoke with people who disagreed with you? Did you feel
attacked? Strong? Ready to answer ?0

b. Refer back to the pyramid and or brainstorm all the different actors who are likely to
oppose our adv ocacy. If other CSOs are not mentioned, ask about them. The participants
should realise that other CSOs are not always allies: they may not agree with the topic or
the strategy, they might feel left out in the process, they might see your campaign as in
competition with their own work, or they may have conservative views about SRHR and
young people.

c. Explan AiWeére spending time thinking about our opponen
why they oppose SRHR for young people, and what their arguments are. We ¢ an use that
information to prepare to deal with and respond to
strategies that you can apply in dealing with opposition, as well as arguments that can be
used. o

d. Divide the participants into three groups, and give ea ch gr oup one type of opposition:

&) Opposition because people (teachers, parents, religious leaders, CSOs) feel that SRHR
for young people isag ainst their religion or culture.

& Opposition because people feel that SRHR for young peo ple is not needed or is
harmful.

&) Opposition because peop le feel left out of the process.

Ask each group to consider what they can do, what strategies they could use, and what
their arguments could be.

e. Invite each group to report back their ideas in plenary. Ask if other members want to add
anything.

f.  Summarise the outcomes of session. If necessary, add points from Box 3a.
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Box 3a: Ways of dealing with opponents

# Prepare by |l earning about your opponentsdé think
reasoning and point of view. You n eed to know what you can expect.

4 |isten well to others concerns. Listening shows respect and provides you with information
that you can use to work with, or convince or neutralize your opposition.

“ Be accurate. Make sure that your c laim is backed up with evide nce.

“ Stay cal m. Dono6t ogakdebateen an emot i

“ | ook forwin -win situations.

“ Be ready to agree to disagree.

“ | ook for partnerships. Together you are stronger.




3.4. Partnerships and alliances

Time:

Aims:

About 30 minutes

To explore the im  portance of working with others.
To identify possible partners to work with.

Methods: Brainstorm, group work, plenary feedback.

Explain AiOn t he first day of this workshop we | ooked at
strategy. On Day 2 we did Step 4, a power analysis, and identified allies and opponents.

In this short exercise we are going to explore Step 5, forming partnerships and allian ces. o0
Begin by having a brainstorm about why itds i mport a

Add information from Box 3b if needed.

Advantages of working with others in advocacy

By working together you build a stronger support base. The bigger your voice and your
support base the more reason for the decision maker to listen to you.

With more resources you can do more.

By working together you can bring in a variety of skills and ca n divide tas ks based on who
is good at what.

By working together you can share resources and responsibilities.

Explain il t 6s i mportant to form partnerships early in t
advocacy plan so that you can jointly decide on your targets and your messaging. This

ensures that all the members of the alliance have ownership of the campaign, and all

commit to it. Step 5 comes soon after deciding on your aim and objectives, as they direct

you to who you want or need to work with.?o

Brie fly b rainstorm what kinds of organisations their NCO could form partnerships with. For
example, other CSOs, science institutes, media, individual activists/advocates, youth
organi sations and .womends groups

Ask iHave any of you ever wpaWhatdasitlike?aVhat workédrwell? s h i

What were the challenges? What | essons did you | ear
Explain iWhen buil ding alliances, it is very important
open communication, and most of all to stay focused. When organisation s come together

there is a risk that the scope widens to include many issues. Remember that you are

together for one specific goal. Stay focused on that. It is also important to share

credibility and responsibility. When there are successes make sure the y are attributed to

all and not only to the initiator. It is a joint ef
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Remind everyone of the aims and objectives that you refined in Exercise 2.2 and the

power analysis pyramid that you made in Exercise 2.3. Ask them to split in to the same

small groups as Exercise 2.2g), where each group looked at one aim or objective, and to

brainstorm who could be potential partners with regard to that aim or objective. For each

partner list what contributions it might make, su ch as human resources, fundi  ng, political
and media connections,  advocacy, communications, and technical expertise.

In plenary invite each group to say one possible partner and what contributions they
might make, and add the actor to a flip chart. Ask the groups to take turns to say one
each until all the possible partners are on the flip chart.

Review the list to identify key partners T the ones to focus on most T and to eliminate any
that are not appropriate or not a priority.

Explore what would still be needed if you were to par tner with some of these actors. For

example, if none of them have funding is there an organisation which you could partner
with which might be able to contribute funding (for example, a company).
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3.5. Youth -adult partnerships

Time: About 30 minutes

Aims: To explore the benefits and elements of youth -adult partnerships.

Methods: Brainstorm, group work, plenary feedback.

a. Check if youth or youth organisations were mentioned as potential allies in Exercise 3.4
If yes, discuss why they included youth as allies.
@ If no, explain that  cooperation with youth is afoundationof dance4d4l i f,eds wor k
because the issues are aboutyoung people, and they know best what they need,
so they should be involved and have a say around possible actions and solutions.
b. Explain idanced4l i fe strongly believes in meaningful you
we see young people not only as a target group of the programme but also as leaders.
Following from this we believe that young people should be actively and meaningfully
involved in the organisation and the programme from start to finish. We therefore work

through youth -adult partnerships or YAPs.

c. YAPs are about adults and young people working together as equal partners on issues that

young people face. Theyshouldbea t rue partnership, where each par
recognized and valued. So YAPsinvolve adul ts recognising young peopl
also providing support and capacity building when youth need it. After all, th ey ha ve had

less time, compared to adults , to buil d their experience 0.

d. Divide the participants intothree groups as follows :

Group 1 will work on: the benefits for youth resulting from working in a successful YAP
Group 2 will work on: the benefits for adults resulting from working in a successful YAP
Group 3 will work on: The important elements of a successful YAP

e. Give the groups 10 minutes to work, asking them to write their ideas on flip chart paper.

f.  Ask ea ch group to present their ideas in turn. Add ideas as necessary from Box 3c.

g. Conclude by noting that YAPs require flexibility and willingness to accept change from both
youth and adults. For example adults may need to communicate in the evenings if the

young people are at school in day time, while young people may need to understand
better the realities and restrictions that affect a programme.

=t .



Box 3c: Benefits and elements of successful YAPs

Benefits for young people who participate in successful YA Ps:

They can build skills (e.g. problem solving, strategic and abstract thinking,
communication, flexibility and re flection) in a safe environment.

They grow in social competence, throug h dealing with different people.
Enables them to raise their voices and be heard.

Process leads to greater auton omy, self esteem and resilience.

Can help with getting employment in the future.

Benefits for young people in general

Advocacy work is better attuned to their realities as these are better known and taken into
account when young people are involved as e gual partners.

The work should result in policy changes that give more benefit to young people.

Benefits for adults and organisations who patrticipate in YAPSs:

They become more connected with and respo nsive to you th in the community.

Receive fresh ideas from differ ent young peoplebds perspectives
Able to develop more relevant and resp onsive programming and services.

Benefit from experiencing the competence of young people first hand , SO breaking down
stereotypes.

Reach a more varied group of young people through constituenc ies of the youth they work
with.

Find that their commitment and energy is enhanced by working with youth.

Important elements of a successful YAP:

Acknowl edge and respect yowadegideprentafels¢hét affeat thegnh t
Clarity on mutual goals and roles and respons ibilities for everyone involved.

Commitment from the highest level of the organisation to an equal role for young people

in the organisation a  nd the work of the organisatio n.

Provide capacity building both to young peopl e and adults in the partnership.

Value youth's participation and what they bring. Effective partnerships hold high

expectations for participating youth and are not afraid of holding youth account able for

the ir responsibilities.

Value adults' participation and what they bring. Adults frequently offer the partnership

knowledge, experience, and access to resources. Effective partnerships guard against

discounting potential adult allies, assuming that all adults hold negative stereotypes about
youth, or believing that adults will have nothing of value to contribute to a program

intended for youth.

Take into account that young people also have other roles; it is not their full -time job,

unlike most of the adults in the partnerships. An effective partnership attends to young

peopl eds availability and ot heroepnotowbuderypung n t h
people.

Recognise that youth and adults might have diff
imply disre spect or different goals and expectations. Clear communication and
understanding of each othero6s communication sty
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3.6. Choosing our advocacy activities

About 1 hour and 15 minutes .

To understand the advocacy p lan format that dance4life uses.
To consider what activitie s to choose for each objective.
To begin to draftana  dvocacy plan for each objective.

Methods: Brainstorm, discussion, group work.

Materials: One copy of Appendix 10 for each participant.

a. Explain iNow and tomorrow morning we are going to bri

wedbve worked on so far: the objectives that we ref
identification of allies and the di fferent forms of advocacy. They are our ingredients for
making an advocacy pl an. But first, |l etds ask why

pl an? What do Iynecessaryraddrpdintsdrom Box 3 d.

3d: Why itds important to have an advocacy pl al

Making a plan before starting work forces everyone to think clearly and strategically about
what you are trying to achieve and how you will do it.

Writing and agreeing a plan makes the situation clear for all partners; what each has
agree d to do is there for all to see.

A written plan gives focus, and can be used to prevent the scope of activities becoming
wider.

b. Give everyone a soft (electronic) or hard (paper) copy of Appendix 10, which is a blank
advocacy plan for one objective Go through its features. Include the following points:
D Wedl | make a plan for each objective; they are

they form the complete advocacy plan.
D In the 6what o col umn arorefar backaocTabiedd and hevsdifferent ¢ a
forms of advocacy fit different situations, depending on our relationship with the

target, and their knowledge of and position about the issue.

B b

In the third column (6with whatdé) think of the
activity, such as fact sheets, position papers, posters, flyers, personal stories, and
petitions.
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Ask participants to reform the groups that each worked on a sing le objective in Exercise
2.2,

As we are now looking at objectives the people who worked on an aim in Exercise 2.2 can

join one of these groups. Invite each group to start developing their advocacy plan for

that objective, beginning with the activities co lumn. Explain that for now they can ignore
the last column, which is for indicators of progress, as we will have an exercise focusing

on indicators on Day 4.

Groups can develop their advocacy plans in large scale on flip charts, or write them on a
compu ter.

Explain that you will ask each group to present their draft in a presentation of 7 minutes
or less during the first exercise on Day 4. Encourage groups to share this task among a
few people,orto choose peopl e who havendét done much presentin




3.7. Reflection on the day

Time: About 15 minutes

Aims: To reflect on the day.

Methods: Silent reflection, removing expectation post -it notes, and giving feedback.

a. Ask everyone to reflect on and make notes about what they have learned and how they
can apply it to their work with dance4life.

b. Ask if one or two people would like to share w ith the group what they have written.

c. Finally, askthemto do two things before  they leave:

D If any of the expectations that they put in the tree have been met, they should
remove the m.
D Add their feedback to the feedback sheets: use post -its to add things they are
happy about to the happy face one, and things they liked less on the sa d face one.
d. After the participants have left, have a look at the post -its and make notes for the
following days on improvements. Take the post -its o ff the sheet so you have a clean sheet

for the next day.
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Day 4

4.1. Recap of Day 3

About 20 minutes

To remind participantsab out the previous dayds traini
To review their feedback about vy e-sdvearairy 6 s

any issues that arose.

Methods: Feedback and presentation.

a. Welcome everyone, and invite someone to present what they learned yesterday and how
they hope to apply it in their dancedlife advocacy work. Give them some brief feedback on
how they presented, being sure to begin by saying something positive.

b. Presentt he overall feedback to yesterdayds session usi
I f necessary, ask for more information about any fe
to encourage the group to discuss how to solve some of the problems, or to explain
yourselfif and how changes can happen or not.

c. Presentthe agenda of the day.




4.2. Presenting our draft advocacy plans

About 50 minutes

To share draft advocacy plans.
To get feedback on draf  ts and use that  to improve them.

To practice making presentations and giving feedback.

Methods: Presentation and feedback.

a. Invite each group in turn to present their draft advocacy plans, and ask for feedback from
the re st of the group each time about:

@ The draft plan, including any ways in which it could be improved, is it realistic, both
regarding aims and time frame? Is it well focused? Is there a clear target? Does the
message resonate with you?

@ The presentation skills shown, including any ways that t hey could be improved.
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4.3. Anticipating risks

Time: About 40 minutes

Aims: To consider risks  to the success of our advocacy.

To identify ways to mitigate those risks.

Methods: Presentation and feedback.

a. Ask A Hav e yoaevgrorgahized something, and then something happened and it all
turned out wrong?0 Ask someone to share their story
they could have anticipated the problem , or done anything to reduce it

b. Expl ai n A Th egthe risk sf ureexpecied events whenever we try to achieve
something. But in advocacy efforts, and especially advocacy about controversial issues
such as youth and SRHR, risk is always involved. What risks can you think of? What could
di srupt o ur cilitate a led@ndtorri @out this, and prompt for ideas from Box 4a if
needed.

Likely risks to advocacy work on youth and SRHR

Opposition from political leaders, the media, religious groups or communities.

Decision makers (targets) refusing to cooperate.

Debates or forums becombngndmaobtiohal pyubhot
Being unable to answer difficult questions during press conferences, or giving an swers

that damage your campaign.

Being misrepresented by the media e.g. misquoting you, or making up s tories
Being verbally or physically attacked by oppon ents.

Opponents seeking to discredit your organisation (e.g. accusing you of encouraging
underage sex).

c. Ask the participants to once more go int o their objective groups and to:

b Identify likely riskst o the success of their advocacy plans; and
b Develop ideas on how those risks can be dealt with or reduced.

d. Invite each group to say a risk they identified and how they would mitigate it. Ask the
group to give feedback to this.

e. Say i A gou work on your advocacy plans today, please think about anticipating risks and
the need for mitigation strategies. You may want to add ways of reducing risk to your
plans. For example, if it is likely that your opponents will attend your forum, you may
want to make it an invitation -only forum, or have a system of firs
guestions, so that you can filter them and prepare your answers, instead of taking

questions live from the audience.
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4.4. Monitoring our progress and evaluating our work

Time: About 35 minutes

Aims: To learn about monitoring and evaluation and the use of indicators.

Methods: Brainstorm, and feedback.

Materials: One copy of Appendix 11 for each participant.

a. Explain A L e timagine you want to have some fun with your friends. You make a plan to
go dancing, you prepare by getting dressed up, and
unconsciously assess if youbre meeting your objecti
you are not. For example, someone is talking to you for ages but you want to dance, so
you make an excuse to get away from them and start dancing. Or the music is bad so you
agree with you r friends to go somewhere else.

I'tds the same for our waavednplenentingakctigiteswe needto e
track how we are doing, and to make changes as necessary. This is monitoring. And at the
end we need to assess if we have achieved our objectives: this is evaluation. When you
wake up the day af t eryouaight évallate Bysaskidgayaucselfiif you had
funiand i f it was worth iit!o

b. SayiLet 6s think about monitoring first. What Kkinds
Prompt for items from Box 4b if needed.

Key things to monitor in advocacy work

Our activities, to track if they have been done (e.g. 3 high quality fact sheets printed, 2

meetings held with primar  y target). We call them outputs.

The results of the activities, to track the effects of ou r work (e.g. positive feedback about
the fact sheets which have been downloaded 1,200 times, primary target has shifted their

position). We callt hese outcomes.

The budget spent.

The budget still available.

Hours spent on the activities.

Progress made com pared to what was in the advocacy plan.

c. AskiwWhen shoul d we moni tHopefally tHeognouponill tealisehat
monitoring is an ongoing process and not something that is only done at the end of the
project. By continuously monitoring progress, budget and resources, we can identify
possible deviations and also opportunities qui ckly. This enables us to adapt. In advocacy
changes can happen fast: for example, a decision maker is replaced by a different person,
or they change their mind, or a news story happens of direct relevance to your campaign.
So itbds i mport antlarlyand tmioerabletmadaptrtoengwisituations quickly.
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Give each participant a copy of Appendix 11, which they can use during their advocacy
work to keep track of activities, results and follow up actions.

SayiTo know i f the c¢hangesasusaindieatotsa k theydornpthedaste w

column of the advocacy plan format. Indicators are a standard against which we can

measure progress. They provide information on how well the programme is doing and

reveal what kinds of information we need to gather in order to measure and evaluate our

progress. For example, an indicator might be that young people become part of the

i mpl ementation committee on youth friendly services

Ask AiCan any group can give an examp totheirdfaft amvrocacyn di c at c
p | a nD?scuss their suggestion. Explain that indicators need to be specific, and

measurable, and you should be able to verify them (for example, not only that someone

feels that the Minister has moved their position but that there is some evidence of this

such as in a speech or press release).

Explain that outcomes can be unpredictable in advocacy work, so it is also good to look
out for outcomes that you may not expect. For example, your focus may be on your

pri mary tpasitighebutdair work may lead to unexpected positive outcomes from
other actors, such as supportive statements from other political parties or media work in
support of your cause.

Explain that now, and after lunch, we will be developing our advocacy pl ans, including
thinking of indicators for the activities.

=Do .



4.5. Developing our advocacy plans

Time: About 2 hours and 30 minutes - with a lunch break!

Aims: To begin to develop in  dicators for our advocacy plans.

To continue to  develop the advocacy plans.

Methods: Group work, presentations, feedback.

a. Ask the small groups to reform and to continue to develop their plans. If you think it
would be helpful you could give some people the opportunity to move between groups.
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